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Vision
The Albion Academy KS3 Drama curriculum is built on the belief that Drama is a practical, knowledge-rich subject through which students learn how theatre reflects, questions and challenges the world we live in. Students do not only learn how to perform: they learn how to use vocal skills, physical skills, conventions, collaboration and evaluation as tools for exploring identity, power, responsibility, injustice, belonging and change.

Core intention
The curriculum aims to move beyond a skills-only model. Students develop secure dramatic technique, but those techniques are always rooted in meaningful content: stories, contexts, social issues, ethical questions, scripts, practitioners and theatrical traditions. This reflects the central message from The Shift That Needs to Happen: progress is not simply a matter of generic skills such as problem solving or confidence, but of the knowledge students gain and can use to think, speak, create and perform with increasing depth.

Theatre knowledge and world knowledge
Across KS3, students build both theatre knowledge and world knowledge. Theatre knowledge includes key vocabulary, performance skills, conventions, genres, styles, practitioners, design choices and rehearsal processes. World knowledge includes the social, historical, cultural and moral ideas that give drama purpose: bullying and bystander behaviour, fear and storytelling, addiction and influence, accusation and prejudice, class and inequality, theatre history, peer pressure, hidden histories, migration, justice and social responsibility.

Practical exploration
Learning is primarily practical. Students learn through rehearsal-room approaches: improvising, devising, hot-seating, thought-tracking, conscience alley, still image, narration, direct address, split staging, physical theatre, script work, forum-style exploration and performance. These methods allow students to rehearse ideas safely, test different perspectives, and understand complex issues without reducing them to simple answers.

Entitlement and equity
The curriculum is designed as an entitlement for all students, including SEND, EAL and PP students. It provides access to powerful cultural knowledge and takes students beyond their immediate experiences, while still valuing the communities and identities they bring into the classroom. Students encounter stories, issues and theatrical forms that help them understand themselves, others and the wider world.

End point
By the end of KS3, students should be able to create, perform and evaluate drama with clear intention. They should be able to explain how dramatic choices communicate meaning to an audience and how theatre can entertain, educate, challenge, question and create change. They should leave KS3 able to talk confidently about both the drama they make and the world it explores.

Curriculum design influences
This revised intent is informed by curriculum thinking that argues for knowledge-rich, equitable curriculum design; the National Curriculum expectation that students improvise, rehearse and perform using role, voice, stillness and action; Ofsted curriculum principles around coherence, entitlement and progression; National Drama guidance for coherent and age-appropriate Drama provision; RSC rehearsal-room practice; and strong KS3 Drama curriculum examples that combine dramatic technique with issue-based theatre, script work, theatre history, devising and audience purpose.

The following principles have informed the planning of the United Learning curriculum across all subjects: 

· Entitlement: All pupils have the right to learn what is in the United Learning curriculum, and schools have a duty to ensure that all pupils are taught the whole of it.
· Coherence: Taking the National Curriculum as its starting point, our curriculum is carefully sequenced so that powerful knowledge builds term by term and year by year. We make meaningful connections within subjects and between subjects.
· Mastery: We ensure that foundational knowledge, skills, and concepts are secure before moving on. Pupils revisit prior learning and apply their understanding in new contexts.
· Adaptability: The core content – the ‘what’ – of the curriculum is stable, but schools will bring it to life in their own local context, and teachers will adapt lessons – the ‘how’ – to meet the needs of their own classes.
· Representation: All pupils see themselves in our curriculum, and our curriculum takes all pupils beyond their immediate experience.
· Education with character: Our curriculum - which includes the taught subject timetable as well as spiritual, moral, social, and cultural development, our co-curricular provision and the ethos and ‘hidden curriculum’ of the school – is intended to spark curiosity and to nourish both the head and the heart.

 Here we explore these principles in the context of the Drama curriculum:
 
Entitlement: All students are entitled to a rigorous practical Drama curriculum. They learn the core language of theatre - voice, movement, space, structure, style, audience and intention - and apply it to stories and issues that matter. Barriers to participation are removed through explicit modelling, structured group work, clear routines, rehearsal time and adapted practical tasks.

Coherence: The curriculum is deliberately sequenced so that techniques are introduced, revisited and deepened. Year 7 establishes foundations of performance, ensemble and safe exploration; Year 8 broadens students understanding of genre, theatre history, issue-based theatre and style; Year 9 develops more complex script work, practitioner influence, documentary drama, ethical debate and social critique.

Mastery: Students return to the same core techniques across increasingly demanding contexts. A still image in Year 7 might show a simple relationship; by Year 9, students use image, proxemics, levels and symbolism to communicate power, pressure, silence or injustice. Mastery is shown when students can select techniques independently and justify their impact on an audience.

Adaptability: The curriculum is shaped by the local context of The Albion Academy. Schemes are chosen because they allow students to explore issues relevant to young people and society, including belonging, peer pressure, bullying, discrimination, social responsibility, hidden histories and community voice, while still developing secure subject knowledge.

Representation: Students should see aspects of themselves and their communities within the curriculum, but they should also encounter lives, histories and perspectives beyond their own. Drama provides a safe imaginative space in which students can step into role, consider alternative viewpoints and understand how theatre gives voice to people and stories that may otherwise be unheard.

Education with character: Drama develops confidence, empathy, resilience, collaboration, leadership and responsibility because students repeatedly make choices in role, negotiate with others, respond to feedback and perform for an audience. Character development is not separate from the subject: it is built through the discipline of rehearsal, ensemble work, reflection and purposeful performance.

KS3 Progression Model 
 
	Component  
	Year 7  
	Year 8  
	Year 9  

	Performance Skills  
   
	Vocal skills including: 
Tone 
Pitch 
Projection 
Pace 
Clarity 
Emphasis 
 
Vocal Skills for characterisation, emotions, conflicts and storytelling.  
  
	Vocal skills including: 
Tone 
Pitch 
Projection 
Pace  
Clarity 
Emphasis 
Accent  
 
Vocal skills for characterisation, emotions, conflict, storytelling as well as atmosphere (tension) and status.  
 
	Vocal skills including: 
Tone 
Pitch 
Projection 
Pace 
Accent  
Clarity 
Emphasis 
Vocal Pause  
 
Vocal skills for characterisation, emotions, conflict, situations, atmosphere (tension), status as well as symbolisations (semiotics). 

	
	Physical Skills including: 
Body language 
Facial expression 
Gestures 
Posture 
Movement 
Levels 
Gait 
 

Physical skills for characterisation, emotions, conflict and storylines.   
 
   
	Physical Skills including: 
Body language 
Facial expression 
Gestures 
Posture 
Movement 
Levels 
Gait 
Proxemics  
 
Physical skills for characterisation, emotions, conflict and storylines.   
as well as atmosphere (tension), physical theatre and status.  
	Physical Skills including: 
Body language 
Facial expression 
Gestures 
Posture 
Movement 
Levels 
Gait 
Proxemics  
Ensemble Movement  
Physical skills for characterisation, emotions, conflict and storylines.   
as well as symbolisations (semiotics and Frantic Assembly).   

	   

	Performance Techniques  
   
   
	Freeze Frames 
Narration 
Thought Tracks 
Flashbacks 
Hot Seating 
Teacher-in-role 
Conscience Alley 
Choral Speaking 
Choral Movement 
Script writing 
Sound Effects 
Role play and improvisation 
	Freeze Frames 
Narration 
Thought Tracks 
Flashbacks 
Hot Seating 
Script writing 
Choral Speaking 
Choral Movement 
Sound Effects 
Cliff Hangers 
Mime 
Body As Prop 
Direct Address 
Tension Building 
Transitions 
Theatre in Education 
	Freeze Frames 
Narration 
Thought Tracks 
Flashbacks 
Hot Seating 
Script writing 
Choral Speaking 
Choral Movement 
Sound Effects 
Cliff Hangers 
Mime 
Body As Prop 
Direct Address 
Tension Building 
Transitions 
Split Staging 
Chair Duets 
Production Design 
Monologue 
Multi-role 
Placards 
Forum-style exploration 
Documentary Drama 

	   

	Genres  
	Issue-based drama - bullying/belonging 
Horror/Thriller - Urban Legends 
Comedy / soap opera conventions 
Oblique social issue drama 
	Historical mystery / TIE - Lizzie Borden 
Comedy and tragedy - Blood Brothers extracts 
Theatre history 
Issue-based theatre 
	Moral dilemma devised drama 
Contemporary script - DNA 
Documentary Drama - Child Migration 
Social issue performance 

	   

	Styles  
   
	Non-naturalism (storytelling, still image, choral work, tension, devising) 
	Non-naturalism (status, physical theatre, TIE, direct address, historical forms) 
	Non-naturalism (physical theatre, semiotics, Brecht, symbolism and documentary form) 

	
	Naturalism (bullying, relationships, peer pressure, soap opera and stage conflict) 
	Naturalism (status, script work, Blood Brothers, social issue theatre) 
	Naturalism (page to stage, DNA, documentary drama, devised social realism) 

	   

	Practitioners  
   
	Brechtian foundations through breaking the fourth wall and audience awareness 
	Brecht / TIE - theatre with an educational aim and social purpose 
	Brecht - non-naturalistic theatre as social critique 

	
	 
	 
	Frantic Assembly - physical theatre and ensemble meaning-making 

	   


 
Teaching Drama/ Implementation 
 
	Daily review 
	Each lesson begins with a Do Now that recalls drama knowledge and world/context knowledge: vocabulary, conventions, images, scenarios and links to prior schemes. Retrieval helps students remember and reuse techniques in new contexts. 

	Questioning 
	Questions move between technique and meaning: What is being used? What does it communicate? What might the audience think or feel? What issue or ethical question is being explored? Cold call and no opt out build accurate drama vocabulary. 

	Guided student practice 
	Teachers model a technique, guide rehearsal, then ask students to apply it to a purposeful moment, such as using thought-track for a bystander choice or proxemics to show status in Blood Brothers or DNA. 

	Group work 
	Group work is planned and purposeful. Students learn rehearsal routines, ensemble responsibility, listening, negotiation and role allocation. Groups are selected to support inclusion, behaviour, confidence and challenge. 

	Independent practice 
	Students rehearse, refine and evaluate through line learning, character notes, rehearsal targets, design ideas, written reflections and short evaluative responses linked to audience impact. 

	Provide models 
	Teachers provide live, visual, vocabulary and performance models. Models show the technique and the thinking behind it: why a performer chooses a pause, level, direct address or moment of stillness. 

	Check student understanding 
	Understanding is checked through observation, mini-performances, hinge questions, feedback, quizzes, vocabulary checks and reflection. Students should be able to name, perform and explain the effect of a technique. 

	Scaffolding 
	Teachers break complex work into steps: knowledge input, model, guided rehearsal, independent creation, performance and evaluation. Scaffolds include key words, role cards, extracts, staging maps and success criteria. 

	Writing Structures 
	Writing supports practical understanding. At KS3, students explain WHAT they did, HOW they used a technique and WHY it affected the audience, preparing them for GCSE without replacing practical exploration. 

	Stretch and Challenge 
	Students are challenged to combine techniques, justify choices, apply practitioner influence, consider opposing perspectives, use symbolism, direct moments or evaluate how a piece communicates a social message. 

	Peer and teacher feedback 
	Feedback is specific and uses drama terminology. Students explain what was effective, why it worked and how it communicated character, choice, relationship, issue or wider social question. 

	Weekly and monthly reviews 
	Reviews track vocabulary, technique, confidence, collaboration and contextual understanding through quizzes, questioning, practical checkpoints, performance evidence and reflection. 


Assessing the Drama Curriculum
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As a practical subject, assessment in Drama should primarily happen in the practical domain. Students should be assessed on what they can create, rehearse, perform, refine and explain. Evidence will include teacher observation, recorded performance, peer and self-evaluation, short written reflections, vocabulary checks, practical assessment points and, where appropriate, design or written response work. Assessment should not only ask whether students can perform a technique, but whether they can use that technique deliberately to communicate meaning, explore an issue and affect an audience. 
Students skills, techniques, vocabulary and ability to connect drama to context will be tracked weekly and termly through KPIs. Class teachers will record progress across physical skills, vocal skills, conventions, collaboration and evaluation, while also monitoring whether students can use domain-specific language and explain the social, historical, cultural or ethical ideas explored in each scheme. Achievement of KPIs, oracy and practical evidence will be quality assured by the Head of Performance on a half-termly basis. 
 
Impact 
 The impact of the KS3 Drama curriculum will be seen in students who can perform, discuss and evaluate with confidence, accuracy and purpose. Students will develop secure practical knowledge of vocal skills, physical skills, conventions, rehearsal process, theatre styles and audience impact. They will also develop wider knowledge of social and moral issues, cultural contexts, historical perspectives and the ways theatre can reflect or challenge society. The curriculum will build confidence, empathy, collaboration, resilience, leadership and critical thinking because students repeatedly step into role, consider perspectives beyond their own, respond to feedback and perform for an audience. Success will be evident when students can explain not just what they did in performance, but why it mattered and how it communicated meaning. 

At KS4, impact will continue to be measured through uptake, progress, performance outcomes, written outcomes and students ability to transfer KS3 knowledge into devising, scripted performance, live theatre evaluation and the written examination. At KS3, impact will be measured through practical assessment, recorded evidence, student voice, vocabulary development, quality of evaluation, confidence in performance and students ability to talk about theatre as a way of exploring the world. 
 
Progression in the Drama Curriculum: Primary to Secondary 
Students often arrive in Year 7 with varied experiences of Drama. The first year therefore establishes the foundations of safe practical work: rehearsal routines, ensemble skills, vocal and physical control, still image, narration, thought-track, dialogue, hot-seating, improvisation and audience awareness. These foundations are taught through meaningful stories and issues so that students understand from the beginning that Drama is both a practical art form and a way of exploring human behaviour. 
Key Stage 3 to Key stage 4: 
Students can choose whether they wish to continue studying Drama at Key Stage 4, where they will study the Edexcel GCSE Drama qualification. KS3 prepares students by securing performance vocabulary, rehearsal discipline, devising techniques, script exploration, practitioner awareness, audience impact and reflective writing. It also prepares them intellectually, because students are used to connecting performance choices to themes, contexts and social meanings. 
Key Stage 4 to Key stage 5: 
There are a wide range of courses and options surrounding Drama and Performing Arts at Key Stage 5, from BTEC courses to A-level courses. During Key Stage 4, students explore genres, styles, practitioners, devising, scripted performance, live theatre and written analysis. This builds on the KS3 curriculum by expecting students to make increasingly independent choices as performers, directors, designers and evaluators. 
Key Stage 5 to University:  
There are a wide range of Drama and Performing Arts courses across universities and conservatoires. Some lead to specific professions such as acting, directing, design, facilitation, teaching or producing; others develop communication, leadership, creativity, analysis and collaboration for wider careers. The KS3 curriculum supports this long-term pathway by giving every student access to cultural knowledge, creative confidence and a practical language for understanding people and society. 
Research-informed rationale and sector alignment 
The Shift That Needs to Happen: The curriculum should not be reduced to generic skills alone. Drama therefore teaches techniques through powerful knowledge about stories, contexts, society and human behaviour. 
National Curriculum for English at KS3: Supports improvising, rehearsing and performing using role, voice, stillness, movement and action to create impact. 
Ofsted curriculum principles: Supports entitlement, coherence, sequencing and cumulative knowledge so pupils know more, remember more and can apply learning in new contexts. 
National Drama: Supports coherent, age-appropriate Drama provision with progression, inclusive access and meaningful assessment. 
RSC rehearsal-room approaches: Supports active, practical exploration of text, character, theme and meaning through speaking, moving, staging and creative choices. 
KS3 Drama curriculum exemplars: Highgate Wood, Fortismere, Oldfield, Dinnington and Bullers Wood show useful models: safe exploration of issues, knowledge/skill focus, TIE, theatre history, script work, devising and audience purpose.
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KS3 Drama KPI

Physical Skills (gait, posture, facial expressions, gesture, proxemics)

Vocal Skills (pitch, pace, pause, projection, tone, accent)

Conventions (tableaux, thought track, narration, cross-cutting, direct address, etc.)

Working Positively

Evaluation

Up to 5 Marks Awarded for Each Area — Based out of 25 Marks Total
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